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Reflection 

Like many of my colleagues, I began this exploration with a healthy dose of 
skepticism toward service-learning. The Skinner and Chapman (1999) definitions for 
community service and service-learning clarified my understanding. True service-
learning supports and extends academic learning. It entails more than “using classroom 
time for community service,” a complaint voiced by some critics. According to the study, 
teachers in CSEE schools understood the difference. For the most part, they used 
community service to help students develop affective attributes. Service-learning focused 
more on developing cognitive skills although affective qualities were valued as well.  

In this day and age, technology increasingly connects students with electronic 
gadgets and machines. A graduating senior described this as “cognitive dissonance.” 
While elsewhere in the world, people experienced “terrorist attacks, a tsunami in 
southeast Asia, genocide in Africa, devastation in Haiti and Chile, hurricane Katrina, war 
in Iraq and Afghanistan,” the priorities of his classmates and him (C. Geiger, personal 
communication, June 2010) included SAT prep and “counting Facebook friends.” 
Nevertheless, their education, which included opportunities for community service and 
service-learning, contributed to the belief and confidence that individually and 
collectively they could do some small part to “solve those giant problems of which we 
have recently become aware.”  

This study determined that in CSEE schools, students across North America are 
increasingly connecting with human needs through community service and developing 
and applying essential problem-solving skills through service-learning.   
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ABSTRACT 

 
 

This study described community service and service-learning in independent schools that 
were members of the Council for Spiritual and Ethical Education (CSEE). Half the CSEE 
population, 170 schools, participated in the study. More than 98% of schools participated 
in community service. More than half the schools reported student participation rates 
above 91%. Service-learning was confirmed by 64.7% of respondents. Lower student 
participation rates occurred in service-learning. The study investigated what service 
activities were performed, why school administrators encouraged community service and 
service-learning, how programs were organized, and what factors were believed to 
facilitate or hinder successful service initiatives. Growth was reported for both 
community service and service-learning between 2004-05 and 2009-10. Although overall 
participation was larger for community service, growth was reported more frequently for 
service-learning.  CSEE schools surpassed the public school movement to integrate 
service-learning into curriculum. 
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FOREWORD 
 

CSEE is indebted to Lily Driskill for the work she did collecting information and 
tabulating the results of the research reported in the following pages. Even more so, we 
are indebted to her for the clarity with which she reports her research, and for the 
poignancy of the conclusions and recommendations the research implies. 
 
The populations involved in the two previous studies of independent schools surveyed, 
and the survey reported here, are of course not exactly the same. The fact that the results 
in all three studies come from a large number of schools within the independent school 
world do nevertheless offer us a broad marker of trends, and these trends are consistent 
with both informed impressions and data from other sources. 
 
What we knew anecdotally, but now know with more reliability, is that growth in service 
continues—both in the number of schools with community service programs, and in 
numbers of students participating. What we knew anecdotally, but now know with more 
precision, is that growth in service learning is increasing at a more rapid pace than is 
community service not directly related to academic coursework. This is good news 
indeed, because of the way learning is enhanced in many service programs. What we 
have not had in the past is access to real data on the relative growth of each, or on a 
variety of factors that contribute to the growth in both community service and service 
learning. 
 
More central to our work at CSEE is where Dr. Driskill’s research can lead us. As she 
points out, not all programs are equal. Having a service program in a school is not what 
makes a difference. It is certain program attributes and components that lead to success: a 
school mission driving the program, clear leadership and adequate support, appropriate 
training of leaders, service projects that are meaningful as opposed to trivial, someone to 
oversee the program, strong relationships with agencies, and good, ongoing partnerships. 
Not surprisingly, these components coincide with best practices in a number of related 
school endeavors like good character education/ moral development programs and 
programs for the development of student leadership. 
 
We thus encourage schools to look for opportunities to reinforce their missions’ 
objectives—both academic and otherwise—with a well-designed and implemented 
service-learning program. 
 
All schools can do the above, and Dr. Driskill’s research reaffirms the importance of such 
endeavors. It behooves schools that care about the quality of what they do to note her 
data and subsequent recommendations. If we are to make a lasting difference in our 
students’ lives, it will be minimally due to the number of them we involve in our 
programs—though it is good to know that the number is growing—and maximally due to 
the quality of the programs we put together, both with our students and for our students.  
 
Thanks to Dr. Driskill’s research, we walk on ever more solid ground. 
 
David Streight 
Executive Director, CSEE 
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EXECUTIVE SUMMARY 

 
Almost all CSEE schools in this sample engaged in service activities. A large 

majority reported that their school missions endorsed service and/or responsibility to the 
community. Community service occurred more frequently than service-learning. 
Community service was described as more fully developed and integrated into the school 
culture than service-learning. The desire to encourage altruism and civic responsibility 
was the most frequent reason schools engaged in community service. Students at all 
grade levels, pre-kindergarten through post-graduate, participated in service. Students in 
middle school were more likely to participate in community service than students at other 
grade levels.  

High schools students were more likely to engage in service-learning. Schools 
tended to report lower student participation numbers for service-learning than community 
service. The main reasons schools engaged in service-learning varied somewhat in 
comparison to community service. Schools tried to increase student knowledge and 
understanding of global issues through service-learning. They also sought to establish 
relevance between academic subjects and real community needs. Service-learning 
occurred most frequently in individual courses that were not part of a broader initiative.  

Both forms of service increased during a five year period. Growth was reported 
more frequently for service-learning than community service. Student leadership was 
reported as a key factor in successful community service. Adult leadership paid a more 
significant role in service-learning. Lack of time for planning, implementation, and the 
time commitments of competing activities interfered with successful implementation of 
both community service and service-learning. Schools used various strategies to combat 
these obstacles.  

Complete survey results, minus narrative descriptions, are provided in Appendix 
A.  

 

 

 

INTRODUCTION 

The Council for Spiritual and Ethical Education (CSEE) has demonstrated a 
longstanding commitment and dedication to community service. Since 1987, CSEE has 
invited member schools to showcase community service projects through an annual 
awards program (Sands & Gorman, 1994). Featured schools offered exemplary models of 
community service. Until this study, CSEE did not attempt to gather more general 
descriptive information about community service or service-learning among member 
schools. As schools consider methods to implement the ideals of their respective school 
missions, and that of CSEE to perform “service, in our communities, to our world 
community,” the findings of this study may prove informative and useful.  
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PRIOR STUDIES 
The National Association of Independent Schools (NAIS) conducted two studies 

within the past twenty-five years that investigated community service and service-
learning. The first, in 1986, examined community service only. Levison reported that 
61.8% of NAIS member schools participated in community service. The most recent 
independent school study (Genzer, 1998) reported that 87.5% of NAIS member schools 
participated in community service and service-learning combined. When asked 
specifically about service-learning, NAIS schools identified a 26.2% participation rate. 

Public schools also expanded community service and service-learning 
opportunities for students. In 1983, Newmann and Rutter reported that 27% of high 
schools offered community service opportunities and 9% offered service-learning. In 
2004 (Kielsmeier, Scales, Roehlkpartain, & Neal), 69% of K-12 public schools reported 
participation in community service and 30% integrated service-learning into the academic 
program.  

The profile of service in schools has been highlighted by the US Government. The 
Serve America Act (S. 277, 2009) promised to “renew the ethic of civic responsibility 
and the spirit of community for children and youth” (p. 6) through service-learning.  

This study examined whether independent schools with a commitment to 
character education, ethics and moral leadership, or spiritual development, have 
integrated service-learning into curriculum or retained the more traditional practice of 
community service that is separate from academic programs.  
 

DEFINITIONS 

 The terms community service and service-learning are sometimes used 
interchangeably (Pritchard, 2001), which leads to confusion and terminology misuse.  
Skinner and Chapman (1999), in conjunction with the Corporation for National Service, 
developed distinctive definitions for the National Student Service-Learning and 
Community Service Survey. The Skinner and Chapman definitions, with minor 
modifications applicable to independent schools, were used throughout this study.  
 
Community service: Service activities that are non-curriculum based and are recognized 
by and/or arranged through the school. The community service: 

• May be mandatory or voluntary; 
• Generally does not include explicit learning objectives or organized reflection or 

critical analysis activities; and 
• May include activities that happen primarily within the school or take place off 

school grounds. 
Community service activities may be carried out as school-wide events, 

separately organized school programs, or projects conducted by school-sponsored clubs 
(e.g. Girls/Boys Clubs, National Honor Society). Examples: a team of students is trained 
to conduct campus tours; students clean up a local park, visit the elderly, or collect and 
distribute food to those in need.  
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Service-learning: Curriculum based community service that integrates classroom 
instruction with community service activities. The service must: 

• Be organized in relation to a course or curriculum; 
• Have clearly stated learning objectives; 
• Address real community needs over a period of time; and 
• Assist students in drawing lessons from the service through regularly scheduled 

organized reflection or critical analysis activities, such as classroom discussions, 
presentations, or directed writing.  
Example of service-learning: Students in a middle school science class studying 

the environment help preserve the natural habitat of animals living at a local lake. 
Through classroom studies, the students learn about the environment. The students keep 
the area around the lake clean, post signs providing information to the public, and study 
soil and water composition as well as the impact of industrial development on wildlife. 
Throughout the project, students write about their experiences in journals and participate 
in class discussions about the project and its effect on their lives and the local 
community. Additional example: History students meet with war veterans, interview 
them, examine artifacts and primary source documents, and create individualized mixed-
media presentations, recorded digitally, as a record for each veteran as well as learning 
resources for current and future students.  
 

METHODOLOGY AND STUDY SAMPLE 
 

 All 340 schools that were members of CSEE at any time between 2007 and 2009 
were invited to participate in the study. The survey instrument was loosely modeled on 
the National Student Service-Learning and Community Service Survey designed by 
Skinner and Chapman (1999). The instrument was updated and targeted toward 
independent schools by including components from the Levison (1986) and Genzer 
(1998) National Association of Independent Schools studies. A rubric created by Connors 
and Walters (2007) and a CSEE spirituality audit (2006) completed the instrument 
sources. The draft document was reviewed twice by a Delphi Advisory Panel with 
expertise in independent schools, community service and service-learning. The revised 
document was transferred to an electronic format. Four independent school 
administrators in Hawaii completed a pilot study.  

The CSEE data base was used to disseminate the original invitation and four 
follow-up appeals. The survey collector opened November 15, 2009. Respondents 
completing the electronic survey on behalf of their school included heads of school, 
division heads, service coordinators, chaplains, and teachers familiar with community 
service and service-learning. Technical challenges not identified during the pilot study 
interfered with survey completion. The researcher communicated directly with 
approximately one-hundred potential respondents via email or telephone. A total of 237 
partial and completed surveys were collected. Survey collection ended March 10, 2010. 
Incomplete surveys without contact information were deleted. More than one survey per 
school occurred in twelve cases. Surveys that provided the most specific information, 
such as a quotation from the mission statement, for the entire school, rather than one 
division, were retained.  

The total number of schools represented by completed surveys equalled170. This 
figure represented half the CSEE population. Schools are located in 34 states, the District 
of Columbia, and Canada. See Appendix B for the complete school participation list. 
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Statistics consultant, Dr. Jane Thompson, used the Statistics Package for the 
Social Sciences (SPSS) to analyze the data.  

The sample population represented the diversity of CSEE independent schools. 
Small. Large. Boarding. Day. Single-gender. Coed. Varied religious affiliations and no 
religious affiliation. A typical school that participated in this study could be described as 
an independent, K- 12 day school serving fewer than 600 students with no religious 
affiliation. Refer to the Chi-Square Goodness of Fit table in Appendix C to see how well 
the sample represented the entire CSEE population.  
 

NOTABLE FINDINGS 
 

High participation rates: 
 
 The overwhelming majority of respondents (98.8%) reported that students in their 
schools participated in community service. This figure far exceeded the participation rate 
of any previously known study among independent or public schools.  
 A smaller, yet still significant number (74.7%) initially reported that their students 
participated in service-learning with explicit learning objectives. When given a more 
detailed definition, 64.7% affirmed student participation in curriculum-based service 
activities that met real community needs, were sustained over time, and enhanced student 
learning through reflection or analysis. This figure (64.7%) was more than double the 
highest service-learning rate reported for public schools (32%) in 1999 by Skinner and 
Chapman. The participation rate also dramatically surpassed the 1998 NAIS service-
learning figure (26.2%) noted by Genzer.   

The high participation rates undoubtedly related in part to the CSEE mission and 
schools’ affiliation with an organization that supports service. Voluntary participation in 
the study may mean that participation rates were skewed irrespective of demographic 
variables that suggested the study itself was representative of the CSEE membership 
(Appendix C). Nevertheless, this study sample outstripped that of previously examined 
groups in its commitment to service. We do not know if the higher frequency rate was 
also influenced by the passage of time and changing social conditions. An appropriate 
replicate study would be for NAIS to administer the same survey to its membership.  

In most schools, more than 90% of students were engaged in community service.  
The most common form of participation was some type of drive, such as a food drive. 
Overall, the five most frequently conducted service activities were: school-wide 
collection (98.8%); fund-raising for organizations other than the school (89.4%); work in 
soup kitchens and/or homeless shelters (87.6%); projects connecting students with senior 
citizens (78.8%); and tutoring or reading to children not affiliated with the school 
(77.6%). The first and second most frequent activities were both “indirect” forms of 
service, meaning the service provider typically lacked direct contact with the service 
recipient (Genzer, 1998).  

As the second most frequently reported form of community service, fund-raising 
for organizations other than the school provided an interesting paradox. As students and 
teachers increasingly engage in community service and service-learning, the demand for 
fund-raising activities that compete with the school’s interests also increases. It is in the 
best interest of independent schools to promote philanthropic habits. Indeed, one school 
reported that it offered a course entitled Philanthropy “designed to teach students about 
serving on non-profit boards.” This study did not investigate what type of controls, if any, 
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schools placed on fund-raising activities. Nevertheless, this by-product of growth in fund-
raising as a service activity may create its own set of challenges to varying degrees 
among schools.  

Schools seemed to encourage direct contact with service recipients through shelter 
work, connecting with senior citizens, and tutoring or reading to children not affiliated 
with the school. This suggested that schools placed a priority on serving local community 
members most severely in need.  

Slightly fewer than half the schools participated in any form of disaster relief, 
domestically or internationally. Service involving travel to another country was a more 
likely way that students used service to learn about other parts of the world.  

Nearly half (48.5%) of schools indicated that community service was required for 
all students. Additionally, 21% stated that some students, such as students at a specific 
grade level, were required to participate in community service. This requirement was 
most frequently (50%) met by completion of hours. The range of required hours was 4 – 
100 per year at specified grade levels. The average annual requirement was 20.5 hours. In 
30.5% of schools community service was not required. Those schools enjoyed the 
benefits of engagement without the juxtaposition of “mandatory volunteerism.”   

Fewer schools participated in service-learning than community service. Students 
tended to have either high or low service-learning participation rates with fewer falling in 
the middle range. Among schools that offered service-learning, upper school students 
were the most likely participants in individual academic courses that integrated projects 
into the curriculum. Nevertheless, some students in all divisions and grade levels, from 
pre-school through graduate, participated in service-learning. The service-learning 
participation level in CSEE schools surpassed that of previously studied populations.  

Science was the most frequently named subject (54.0%) in which service-learning 
occurred. Of the schools that offered service-learning, nearly half (48.7%) reported 
history and social studies integrated service into the curriculum. The least frequently 
mentioned academic area was math (15.9%). Although approximately one-third (31%) 
said that Religion classes integrated service-learning, the examples described in the 
narrative section did not mention Religion. In lower schools, service-learning often 
occurred across disciplines. Please refer to Appendix D for examples of service-learning 
gleaned from narrative responses.  

 
School mission: 
 

The school mission strongly influenced schools’ engagement in service activities. 
More than 73% of schools reported that their school mission mentioned service and/or 
responsibility to the community. Although it was not the most important reason that 
schools encouraged participation in community service (34.7%) or service-learning 
(15.3%), mission-driven service appeared meaningful. The school mission was also 
named as a factor that contributed to successful service initiatives.  

CSEE clearly articulated its commitment to service. When this value was shared 
between the school and CSEE, the commitment was complementary. These findings 
illustrated the maxim, “Say what you do and do what you say.” 

State requirements for community service or service-learning in public schools 
seemed to make little or no difference in CSEE school decisions regarding service. This 
was not a surprise since a key descriptor of these schools is “independent.” In 
approximately one-third of the schools, service participation was completely voluntary.  
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Reasons for service: 

CSEE schools identified different reasons for encouraging students to participate 
in community service in comparison to service-learning. 

Community service focused more on affective reasons, such as encouraging 
student altruism and caring for others. Developing a sense of civic responsibility was also 
an important reason for community service. More than one-third of the sample population 
claimed some type of religious affiliation. One-fifth of all schools chose “to encourage 
action based on spiritual values” as an important reason to participate in community 
service. This reason was considerably less important than encouraging altruism. While a 
spiritual foundation was important to some, the universal value of compassion was more 
compelling.  

The top two reasons for service-learning concentrated more on the cognitive 
domain. The preferred reason was to increase student knowledge and understanding of 
issues affecting the global community. The second most important reason was to 
establish relevance between academic subjects and real community needs. Other 
cognitive reasons were less important, such as enhancing students’ academic 
development or analytical and problem-solving skills. Just 10% of schools chose “action 
based on spiritual values” as an important reason for service-learning.   

This means that CSEE teachers understood that service may be used as a vehicle 
to attain academic as well as social goals. Given that service-learning has been described 
as a curriculum delivery method (Berger-Kaye, 2004), these findings validated that 
educators used service-learning to teach academic content.   

A priority for both community service and service-learning was to meet real 
community needs. This finding reframed the position held by Marks (1994) that students 
engaged in service primarily because of noblesse oblige. Perhaps a sense of duty 
contributed to the decision; however, schools engaged in service activities in order to 
help address real problems and meet genuine needs.  
 
Ambiguity about service-learning: 

Community service programs were generally well-established, spanning more 
than ten years and described as an integral part of the school culture. CSEE members 
clearly shared a common understanding of and commitment to community service.  

While a commitment to community service seemed relatively straightforward and 
clear-cut, an understanding and commitment to service-learning was less pronounced. 
The survey sought to clarify a common understanding of the term “service-learning” by 
providing a definition and examples. Nevertheless, ambiguity seemed to persist. In the 
preamble, when little explanation was given, respondents reported that 74.7% of schools 
offered service-learning. One respondent wrote, “I don’t know what you mean by 
service-learning.”  

After the detailed definition was provided, 64.7% reported engagement in service-
learning. In the demographic section at the end of the survey, 62.9% of the sample 
reported the existence of service-learning. These inconsistent (74.7%, 64.7%, 62.9%) 
participation results suggested a lack of clear demarcation between community service 
and service-learning. Rather than easily distinguishable community service or service-
learning, the nature of the service activity may fall on a continuum. Service to the 
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community was consistently provided. The degree and type of associated learning and the 
connection to the curriculum varied.  

This finding echoed the conclusion of Genzer (1998) in her independent school 
study. She noted that there was tremendous opportunity to strengthen the connections 
between exemplary academic programs and providing high-quality service to the 
community. The CSEE study showed that a growing number of schools used service as a 
strategy to explore and enhance academic concepts. Nevertheless, service-learning 
appeared to be an untapped or under-used resource for other schools. The distribution of 
CSEE service-learning program descriptions illustrated this point. Approximately one-
quarter of CSEE schools described service-learning as either “well-developed and 
established” or “fledgling or under-developed.” The remaining half described it as 
“somewhat developed” and a “secondary objective.” Advances have been made since the 
Genzer study (1998) as more independent schools discovered service-learning as a 
potentially powerful tool to enhance academic learning. However, there is ample room 
for continued development before it enjoys the common acceptance and stature of 
community service.  
 
Attributes of successful service programs: 

Mission-driven service programs demonstrated a strong likelihood of being well-
integrated into the school culture. Successful programs relied on constituency support and 
clear leadership. Student commitment and leadership were the leading contributors to 
successful community service. Adult commitment and leadership contributed to 
successful service-learning. School leaders encouraged but did not force teachers to 
integrate service-leaning into academic programs. Clear guidance or action by school 
leaders reinforced the importance of service as part of the school culture. A designated 
service-coordinator on staff was instrumental to the success of both forms of service, 
particularly community service. Narrative descriptions mentioned parents as well. This 
respondent summed up the core attributes of teamwork, constituency support, and 
leadership: “The whole community – kids, parents, faculty, staff and administration – 
place a strong value on the importance of service.”  

Strong partnerships with agencies outside the school contributed to successful 
community service and service-learning. Service coordinators needed time to establish 
relationships with specific individuals within appropriate agencies or organizations to 
build such partnerships. Community partnerships that extended over time enhanced 
program success and longevity.   

Some schools that sought to take service to a higher level of engagement did so 
by adding a service-learning component to an existing community service activity. A 
food drive, for example, was expanded to an examination of community needs, poverty, 
nutrition, and/or homelessness. A CSEE community service workshop facilitator issued a 
challenge to teachers. She urged teachers to integrate one service activity in one academic 
unit sometime during the year (M. Pashley, personal communication, November 2009). 
Developing programs gradually, one step at a time seemed to lead to greater constituent 
support and longevity than implementing several initiatives simultaneously.  

Lack of time was the most significant factor that hindered successful programs. 
This was consistent with the Genzer study (1998) which identified lack of time and 
resources as challenges to developing quality service initiatives. She encouraged schools 
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to allocate time, fund community service coordinators, and provide access to 
transportation for service activities (Genzer, 1998). 

CSEE school leaders addressed the time barrier by providing time to plan and 
implement service activities. A designated coordinator worked with teachers and 
provided resources to more effectively and efficiently organize service initiatives. Some 
schools incorporated service as an indicator in faculty evaluation. Teachers were asked to 
report ways they integrated service into their curriculum. Another school honored the 
necessary time commitment by offering a stipend to teachers who developed service-
learning curricular units. Public recognition was not considered a major incentive; 
however, articles in school publications that featured successful service activities 
encouraged other teachers to integrate service into the curriculum. Therefore, positive 
reinforcement through encouragement, designated planning and implementation time, 
support of a service coordinator, resources such as community partnerships, and 
incentives, helped overcome the barriers.  

 
Growth of community service and service-learning: 
 

CSEE schools exceeded public and independent schools in participation rates 
reported in the late 1990s for both community service and service-learning. Many 
previously noted factors undoubtedly contributed to the high rates. One additional factor 
was growth. Community service and service-learning both grew during the five year time 
frame. Reports of service-learning growth by 69% of participating schools were 
particularly noteworthy. This means that CSEE schools have not only followed the public 
school trend to integrate service-learning, but surpassed it. This supports evidence that 
service-learning has gained legitimacy as a bone fide instructional method.  
 

IMPLICATIONS AND SUGGESTIONS FOR FUTURE PRACTICE 
 

Guidelines emerged that may prove helpful to CSEE and other independent 
schools. Schools that wish to develop, expand or improve community service may 
evaluate the school mission in light of this goal, develop constituency support, train 
student and teacher leaders, designate a service coordinator, form community 
partnerships, and take incremental steps to transition from community service to service-
learning. Incentives and professional development are other methods of support.  

Schools leaders that wish to encourage or expand community service and/or 
service learning are advised to examine the school mission. If the school mission is silent 
on the topic of service, leaders may wish to invite constituent input about making service 
and/or responsibility to the community a stated school priority.  

Broad-based constituent support is essential. School administrators may consider 
forming a service leadership team that includes students, teachers, parents, a coordinator, 
administrator and possibly a school partner representative.  

Student and adult leadership were important. The school would benefit from 
developing student and teacher leaders and encouraging their engagement in community 
service and service-learning. School service clubs and service organizations outside the 
school, often with local, national or international ties (Key Club, Kiwanis, Rotary, or 
Lions Club, for example) provide training, encouragement, networking and support. One 
school recommended the NAIS Challenge 20/20 that pairs NAIS member schools with 
international schools to address a global challenge of their choice. 
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A designated service coordinator contributed to successful programs. 
Nevertheless, more than half the schools reported no coordinator or a less than half-time 
position for community service. The lack of coordinator was even more pronounced for 
service-learning. In some cases, school size was a limiting factor. In many if not most 
independent schools, teachers, chaplains, and administrators fulfill multiple and varied 
responsibilities. Schools that wish to encourage or strengthen community service and 
service-learning may consider dedicating a full-time position to that purpose. However, 
the school should be mindful of a potential limitation to this strategy. One respondent 
wrote, “Service is perceived solely as the responsibility of the director (for whom this is 
less than half-time position) rather than a community responsibility.” This is in stark 
contrast to the respondent who claimed that the entire community placed a strong value 
on the importance of service. Therefore, if a service coordinator is appointed, part of that 
person’s responsibility should be to develop broad-based support for and participation in 
service.  

Community partners are essential. They may or may not be included on the 
school’s internal service leadership team. Strong partnerships with agencies outside the 
school contributed to successful community service and service-learning. Service 
coordinators are urged to establish relationships with key contacts within appropriate 
agencies or organizations to build such partnerships.  

Service-learning has not yet been fully optimized. As schools reflect on successful 
teaching strategies, service-learning should not be overlooked as a means to fulfill 
cognitive as well as affective objectives. In contrast to perceptions that service-learning is 
an add-on program, teachers in many schools have embraced the realization that it is an 
alternate strategy to achieve academic as well as social goals. Schools that wish to 
transition from community service to service-learning may follow the example of 
teachers that modified a community service activity to incorporate academic learning. 
Using a food drive as a reason to study community needs, nutrition, poverty or 
homelessness exemplified this transition. Start small. Expand incrementally. Ideally, 
schools with a strong commitment to service would follow the example of those schools 
that have created a scope-and-sequence for service-learning.  

Some schools verbally encouraged and provided tangible incentives to actively 
promote integration of service into the curriculum. Staff development or training was not 
considered a major factor for successful community service or service-learning. 
Nevertheless, CSEE offers an annual or biannual community service and service-learning 
conference. Schools that wish to generate practical ideas for implementing service 
initiatives may benefit by sending representatives to this or other service-related 
professional conferences and/or workshops.  
 

CONCLUSION 

The CSEE population provided a robust source of information about community 
service and service-learning. Community service was pervasive and generally well-
integrated into school culture. Service and/or responsibility to the community were 
mentioned in the mission statements of many schools. School leaders encouraged student 
participation in community service to develop altruism and civic responsibility. Student 
leadership was a key factor in successful programs. Although a service coordinator was 
identified as a contributor to success, a minority of schools invested in a full-time 
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position. Just as independent schools generally aspire to provide excellent academic 
programs, so do CSEE schools perform exemplary community service.  

Burgeoning service-learning participation exceeded that of previous public and 
independent school studies. Despite significant school participation numbers, ambiguity 
about service-learning persisted. Upper school students in specific courses were more 
likely to engage in service-learning than students in other grade levels. The main reasons 
school leaders encouraged service-learning were to increase student knowledge and 
understanding of issues affecting the global community and to establish relevance 
between academic subjects and real community needs. Service-learning has yet to be 
optimized as a curriculum delivery method. Lack of time was a major obstacle to 
implementing service-learning. However, some schools offered creative incentives to 
teachers.  

The study determined that students in CSEE schools were increasingly 
participating in community service to acquire affective skills and service-learning to 
develop cognitive skills. CSEE schools surpassed the public school trend to integrate 
service into curriculum. Participation rates and duration of some programs provided 
evidence that service-learning has gained legitimacy as a bone fide instructional method 
in CSEE schools.  

Genzer’s study (1998) concluded with a call for independent schools to “explore 
the potential of service learning in academic classes” (p. 35). Many CSEE schools have 
answered that call. This study urges schools to optimize the rich culture of service that 
exists in many CSEE schools. Independent schools equip future leaders with the 
intellectual abilities to grapple with significant world problems. Intellect embedded in 
service holds the potential to meet some of the enormous challenges facing our world. 
School leaders, teachers and students are encouraged to continue the noble venture to 
translate theory into practice, service into solutions.  
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Appendix A 
Complete Survey Results 

CSEE Community Service and Service-Learning Survey 
 
The following survey is endorsed by the Council for Spiritual and Ethical Education and adapted from the 
National Student Service-Learning and Community Service Survey (1999), the National Association of 
Independent School Survey on Community Service (1986) and the NAIS Community Service and Service 
Learning Survey (1998). 
 

PREAMBLE  
 
Thank you for participating in this descriptive study about community service and service-learning in 
schools that are members of the Council for Spiritual and Ethical Education. In addition to the preamble, 
the questionnaire contains four sections, a total of 45 questions, and should take approximately twenty to 
twenty-five minutes to complete. 
 
A list of participating schools will be included in the report; however, data about your school will be kept 
separate to maintain confidentiality. The names of individuals completing the survey will not be included in 
published documents. When you complete the survey and press “done” at the end, you are giving consent 
to include your responses in the aggregate survey data.  
 
The questionnaire separates student service into two categories: traditional Community Service and 
Service-Learning. Complete definitions are provided at the beginning of the respective sections. Simply 
put, Community Service pertains to stand alone service activities without explicit learning objectives or 
connections to the academic program. Service-Learning refers to service with explicit learning objectives, 
often embedded within the curriculum. 
 
*1. According to your understanding of the difference between community service 
and service-learning, do students at your school participate in community service 
activities? 

N = 170 
 Yes 167 (98.2%) 
 No 3 (  1.8%) 

If you answered No, please skip to question 3.  
 
2. If you answered Yes to question 1, please briefly describe an example of one 
Community Service activity at your school: 
 
 
 
 
*3. According to your understanding of the difference between community service 
and service-learning, do students at your school participate in service-learning 
activities?  N = 170 
 

 Yes 127 (74.7%) 
 No    43 (25.3%) 

If you answered No, please skip to Section I, Question 5.  
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4. If you answered Yes to question 3, please briefly describe an example of one 
Service-Learning activity at your school: 
 
 
 
 

SECTION I – Community Service 
 
COMMUNITY SERVICE DEFINITION: 
For the purposes of this survey, student COMMUNITY SERVICE is defined as service activities that are 
NON-CURRICULUM BASED and are recognized by and/or arranged through the school. The community 
service: 

• May be mandatory or voluntary; 
• Generally does not include explicit learning objectives or critical analysis activities; and 
• May include activities that happen primarily within the school or take place off school grounds. 

Community service activities may be carried out as school-wide events, separately organized school 
programs, or projects conducted by school-sponsored clubs (e.g. Girls/Boys Clubs, National Honor 
Society). Examples: a team of students is trained to conduct campus tours; students clean up a local park, 
visit the elderly, or collect and distribute food to those in need. (National Student Service-Learning and 
Community Service Survey, 1999, with revisions) 
 
*5. Do students in your school participate in community service activities that fit 
this more detailed definition?  
N=170 

 Yes 168 (98.8%)  No   2 (1.2%) 
If you answered No, please skip to Section II, Question 18.  

6. During this academic year, approximately what percentage of the students in 
your school are or will be involved in community service, that is, involved in 
organized volunteer service activities through the school?  n = 168 

 91% through 100%      96 (57.1%)    41% through 50%    5   (3.0%) 

 81% through 90%        15   (8.9%)   31% through 40%    8   (4.8%) 

 71% through 80%        12   (7.1%)   21% through 30%    4   (2.4%) 

 61% through 70%        16   (9.5%)   11% through 20%    1   (0 6%) 

 51% through 90%        10   (6.0%)   10% or fewer           1   (0.6%) 

7. Does your school require students to participate in community service?  
n = 167 

 Yes, all students  Yes, some students  No 
81 (48.5%) 35 (21%) 51 (30.5%) 

If you answered No, please skip to question 10.   
8. If SOME but not all students are required to participate in community service, 
who are the students who are required to participate? Participants could give more than 
1 answer 

 Students at a specific grade level, such as Seniors       31   (18.2%) 
 Students who receive financial aid/scholarship           1      (0.6%) 
 Students assigned community service as a disciplinary consequence 

  6      (3.5%) 
 Other (Please specify) 
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9. If students are required to participate in community service, how is the 
requirement met? Participants could give more than 1 answer 

 Scheduled service time in the school day or academic year calendar 
47 (27.6%) 

 Designated community service activities    33 (19.4%) 
 Completion of hours       85 (50.0%) 

If the latter, specify number of hours required. Indicate if the required hours are on an 
annual basis or over a designated number of years. 
Range 4 – 100 hours annually; Average of 84 responding schools: 20.5 hours per year 
10. Does your State require community service as a graduation requirement for 
students who attend public school?  n = 168 

 Yes    18   (10.7%) 
 No    74   (44.0%) 
 Don’t know   76   (45.2%) 

 

11. Does your school arrange community service opportunities for students?  
n = 168 
 

 Yes   163   (97.0%)  No   5    (3.0%) 
12. In what grades do community service activities occur? 
 

Yes No 
NA/Grade 

not 
offered 

Pre-school  n = 109 51   
(46.8%) 

9    
(8.3%) 

49    
(45%) 

K – 5 (Lower)  n = 137 103 
(75.2%) 

3 
(2.2%) 

31 
(22.6%) 

6 – 8 (Middle)  n = 156 142 
(91.0%) 

--- 
14 

(9.0%) 

9 – 12 (Upper)  n =158 137 
(86.7%) 

1 
(0.6%) 

20 
(12.7%) 

Post Graduate  n = 69 14 
(20.3%) 

1 
(1.4%) 

54 
(78.3%) 
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13. Does your school have a designated staff member whose duties include 
coordination of community service activities?  n = 166 

 Yes, more than one full-time coordinator  10     (6.0%) 
 Yes, full-time coordinator    35     (21.1%) 
 Yes, half-time or more but not full-time  34   (20.5%) 
 Yes, less than half-time    74   (44.6%) 
 No coordinator     13     (7.8%) 

 
14. Do students have opportunities to think, write, speak, or otherwise reflect on 
their community service activities? n = 169 

 Students are not asked to formally reflect on community service activities.  
61   (36.1%) 

 At the end of the experience, students are asked to reflect on the community 
service activity. 
80   (47.3%) 

 At the end of the experience, students reflect on the community service 
activity and receive feedback. 
28   (16.6%) 

 Throughout the process, students reflect on the community service 
experience and receive feedback. 
48   (28.4%) 

 Optional Comment 
 

 
15. Which of the following forms of reflection are used in conjunction with your 
community service activities?  n = 150 

 No reflection     39   (26.0%) 
 Journal writing    66   (44.0%) 
 Designated time for discussions  80   (53.3%) 
 Impromptu discussions   84   (56.0%) 
 Formal essays    43   (28.7%) 
 Art projects     20   (13.3%) 
 Final presentations    39   (26.0%) 
 Other (Please specify) 
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16. During the past five years (between 2004-05 and 2009-10), has the number of 
students participating in community service increased, decreased, or stayed about 
the same?   n = 169 

 Student participation in community service has increased.  
95   (56.2%) 

 Student participation in community service has decreased. 
1   (0.6%) 

 Student participation in community service has stayed about the same. 
73   (43.2%) 

17. Which of the following three descriptions most accurately portrays community 
service in your school? n = 168 

 Well-developed and established, broadly supported, integral component of 
the school culture and mission 
99   (58.9%) 

 Somewhat developed, secondary objective with pockets of excellence, 
generally supported, loosely or indirectly related to the school mission 
64   (38.1%) 

 Fledgling or under-developed, lacking shared sense of purpose, supported by 
few, tangential or not mentioned in the school mission 
5   (3.0%) 
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SECTION II – Service-Learning 

 
SERVICE-LEARNING DEFINITION: 
For the purposes of this survey, SERVICE-LEARNING is defined as CURRICULUM-BASED community 
service that integrates classroom instruction with community service activities. The service must: 

• Be organized in relation to a course or curriculum; 
• Have clearly stated learning objectives; 
• Address real community needs over a period of time; and 
• Assist students in drawing lessons from the service through regularly scheduled, organized 

reflection or critical analysis activities, such as classroom discussions, presentations, or directed 
writing.  

 
Example of service-learning: Students in a middle school science class studying the environment help 
preserve the natural habitat of animals living at a local lake. Through classroom studies, the students learn 
about the environment. The students keep the area around the lake clean, post signs providing information 
to the public, and study soil and water composition as well as the impact of industrial development on 
wildlife. Throughout the project, students write about their experiences in journals and participate in class 
discussions about the project and its effect on their lives and the local community. (National Student 
Service-Learning and Community Service Survey, 1999) Additional example: History students meet with 
war veterans, interview them, examine artifacts and primary source documents, and create individualized 
mixed-media presentations, recorded digitally, as a record for each veteran as well as learning resources for 
current and future students.   
 
*18. Do students in your school participate in service-learning activities that fit the 
given definition?  N = 170 
 

 Yes 110   (64.7%)     No  60   (35.3%) 
If you answered No, please skip to Section III, Question 31.  

 
19. During this academic year, approximately what percentage of the students in 
your school are or will be involved in service-learning, that is, service activities 
directly connected to official classroom or course content?   n = 115 

 91% through 100%     14   (12.2%)   41% through 50%     13   (11.3%)  

 81% through 90%         5     (4.3%)   31% through 40%     10     (8.7%)  

 71% through 80%         3     (2.6%)   21% through 30%     22   (19.1%)  

 61% through 70%         2     (1.7%)   11% through 20%     16   (13.9%) 

 51% through 60%        11    (9.6%)   10% or fewer         19  (16.5%) 

 

20. Does your school require students to participate in service-learning?      n = 117 
 

 Yes 53   (45.3%)    No    64   (54.7%) 
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21. What methods, if any, does your school use to actively promote the integration of 
service-learning into the course curriculum?      n = 115 

 School provides/supports staff development training related to service-
learning  40   (34.8%) 

 School leaders encourage teachers to integrate service-learning into 
curriculum  69   (60.0%) 

 School leaders require teachers to integrate service-learning into curriculum 
  8   (7.0%) 

 Designated staff member(s) works with teachers to support service learning  
 53   (46.1%) 

 School publications feature information and articles about service learning 
57   (49.6%) 

 School strategic plans include provisions related to service-learning  
42   (36.5%) 

 School does not actively promote integration of service-learning into 
curriculum   26  (22.6%) 

 Other (please specify) 
 
 
22. During this academic year, are students participating in or expected to 
participate in service-learning as organized in the following ways? 
 Yes No 

School-wide service-learning (all students participate in 
service learning through academic coursework)   n = 105 

21 
(20.0%) 

84 
(80.0%) 

Grade-wide service-learning   n = 111 69 
(62.2%) 

42 
(37.8%) 

Discipline or subject-wide service-learning   n = 101 44 
(43.6%) 

57 
(56.4%) 

Service-learning in individual academic courses that are not 
part of a broader initiative   n = 105 

78 
(74.3%) 

27 
(25.7%) 

Service-learning as a non-academic elective   n = 97 33 
(34.0%) 

64 
(66.0%) 

Service-learning through an advisory program    n = 96 44 
(45.8%) 

52 
(54.2%) 
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23. If your school offers service-learning as part of the curriculum, in what grades 
do service-learning activities occur? 
 

Yes No 
NA/Grade 

not 
offered 

Pre-school   n = 77 15 
(19.5%) 

24 
(31.2%) 

38 
(49.4%) 

K – 5 (Lower)   n = 94 49 
(52.1%) 

19 
(20.2%) 

26 
(27.7%) 

6 – 8 (Middle)   n = 101 70 
(69.3%) 

17 
(16.8%) 

14 
(13.9%) 

9 – 12 (Upper)   n = 106 78 
(73.6%) 

12 
(11.3%) 

16 
(15.1%) 

Post Graduate   n = 57 4 
(7.0%) 

10 
(17.5%) 

43 
(75.4%) 

 
24. Using the highest grade level division in which service-learning activities occur 
(from question 23), which academic subject areas incorporate service-learning?  
n = 113 

 English/Language Arts  45   (39.8%) 
 Foreign/Modern Languages  31   (27.4%) 
 Math     18   (15.9%) 
 Science    61   (54.0%) 
 History/Social Studies  55   (48.7%) 
 Religion    35   (31.0%) 
 Other (Please specify) 

 
 
25. Does your school have a designated staff member whose duties include 
coordination of service-learning activities?      n = 116 

 Yes, more than one full-time coordinator    7     (6.0%) 
 Yes, full-time coordinator    18   (15.5%) 
 Yes, half-time or more but not full-time  18   (15.5%) 
 Yes, less than half-time    26   (22.4%) 
 No coordinator     47   (40.5%) 

Optional Comment   
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26. Which of the following decision-making, analytical, cooperative and problem-
solving skills do students use to help select and implement service-learning projects?      
n = 113 

 Students gather information about community needs  72   (63.7%) 
 Students analyze community needs     60   (53.1%) 
 Students problem-solve strategies to help meet needs  71   (62.8%) 
 Students select projects based on analysis    43   (38.1%) 
 Students work with community partners    79   (69.9%) 
 Students assess relevance of projects to service recipients 45   (39.8%) 
 Students receive feedback about project impact on service recipients 

46 (40.7%) 
 Students analyze data about the impact of the projects  21   (18.6%) 
 Projects are selected without student input   46   (40.7%) 
 Other (Please specify) 

 
 
27. Do students have opportunities to think, write, speak, or otherwise reflect on 
their service-learning?     n = 109 

 Students are not asked to formally reflect on their learning.  6    (5.5%) 
 At the end of the experience, students are asked to reflect on their learning 

25  (22.9%) 
 At the end of the experience, students reflect on their learning and receive 

feedback.        24  (22.0%) 
 Throughout the process, students reflect on their learning experience and 

receive feedback.       54   (49.5%) 
Optional Comment 
 
 
28. Which of the following forms of reflection are used in conjunction with your 
service-learning initiatives?     n = 113 

 No reflection       6     (5.3%) 
 Journal writing    71   (62.8%) 
 Designated time for discussions  83   (73.4%) 
 Impromptu discussions   74   (65.5%) 
 Formal essays    42   (37.2%) 
 Art projects     27   (23.4%) 
 Final presentations    60   (53.1%) 
 Other (Please specify) 
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29. During the past five years (between 2004-05 and 2009-10), has the number of 
students participating in service-learning increased, decreased, or stayed about the 
same?     n = 113 

 Student participation in service-learning has increased  78   (69.0%) 
 Student participation in service-learning has decreased    3   (2.7%) 
 Student participation in service-learning has stayed about the same 

32   (28.3%) 
 
30. Which of the following three descriptions most accurately portrays service-
learning in your school?     n = 114 

 Well-developed and established, broadly supported, integral component of 
the school culture and mission     28   (24.6%) 

 Somewhat developed, secondary objective with pockets of excellence, 
generally supported, loosely or indirectly related to the school mission 

58   (50.9%) 
 Fledgling or under-developed, lacking shared sense of purpose, supported by 

few, tangential or not mentioned in the school mission  28   (24.6%) 
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SECTION III – Both Community Service and Service-Learning  
The following questions ask for information about both forms of service; however, if your school offers 
one but not the other, we kindly ask that you provide information about the service opportunities at your 
school. If your school offers neither Community Service nor Service-Learning, please advance to Section 
IV, Question 35.  
31. What are your school’s THREE MOST IMPORTANT REASONS for 
encouraging student involvement in service? (Select the three most important 
reasons for community service and the three most important reasons for service-
learning, if offered.) 
 Community 

Service 
Service-

Learning 

To increase student knowledge and understanding of the 
local community 

57 
(33.5%) 

39 
(22.9%) 

To encourage student altruism or caring for others 111 
(65.3%) 

29 
(17.1%) 

To enhance students’ academic development 4 
(2.4%) 

22 
(12.9%) 

To develop students’ sense of civic responsibility 93 
(54.7%) 

34 
(20.0%) 

To encourage action based on spiritual values 34 
(20.0%) 

17 
(10.0%) 

To establish relevance between academic subjects and 
real community needs 

7 
(4.1%) 

46 
(27.1%) 

To practice analytical and problem-solving skills 7 
(4.1%) 

15 
(8.8%) 

To fulfill a component of the school mission related to 
service 

59 
(34.7%) 

26 
(15.3%) 

To improve student personal or social development 48 
(28.2%) 

25 
(14.7%) 

To increase student knowledge and understanding of 
issues affecting the global community 

66 
(38.8%) 

58 
(34.1%) 

To address real needs within the community 85 
(50.0%) 

39 
(22.9%) 
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32. During this academic year, which of the following service activities have been or 
will be conducted by your school, school-based organization, or class? Specify 
whether the activity in your school meets the definition of community service, 
service-learning, or both. Please check all activities offered through your school. 

 

Community 
Service 

Service-
Learning Both 

Total 
N 

(% of 170)
  
 

School-wide collection, such as 
food, clothing, book or toy drive     

115 
(68.4%) 

2 
(1.2%) 

51 
(30.4%) 

168 
(98.8%) 

 

Blood drive 92 
(84.4%) 

3 
(2.8%) 

14 
(12.8%) 

109 
(64.1%) 

Significant clean-up activity, 
such as beach, park, or 
neighborhood 

90 
(69.2%) 

12 
(9.2%) 

28 
(21.5%) 

130 
(76.5%) 

Tree planting/environmental 
work 

59 
(49.2%) 

25 
(20.8%) 

36 
(30.0%) 

120 
(70.6%) 

“Make a Difference Day” or 
other National day of service 
activities 

39 
(65.0%) 

4 
(6.7%) 

17 
(28.3%) 

60 
(35.3%) 

“Giving Tree” or equivalent 37 
(77.1%) 

1 
(2.1%) 

10 
(20.8%) 

48 
(28.2%) 

Fund-raising for organizations 
other than your school 

107 
(70.4%) 

5 
(3.3%) 

40 
(26.3%) 

152 
(89.4%) 

Tutoring or reading to 
children not affiliated with the 
school 

80 
(60.6%) 

13 
(9.8%) 

39 
(29.5%) 

132 
(77.6%) 

Peer tutoring or reading to 
children within the school 

80 
(67.8%) 

12 
(10.2%) 

26 
(22.0%) 

118 
(69.4%) 

Recreational programs for 
children outside of the school 

75 
(74.3%) 

7 
(6.9%) 

19 
(18.8%) 

101 
(59.4%) 

Assisting people with illnesses 
or disabilities 

87 
(71.9%) 

13 
(10.7%) 

21 
(17.4%) 

121 
(71.2%) 

Work in soup kitchens and/or 
homeless shelters 

103 
(69.1%) 

7 
(4.7%) 

39 
(26.2%) 

149 
(87.6%) 
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Women’s services such as 
health care, shelter 

52 
(82.7%) 

5 
(6.0%) 

26 
(31.3%) 

83 
(48.8%) 

 
Community 

Service 
Service-

Learning Both 
Total 

N 
(% of 170) 

Projects connecting students 
with senior citizens 88 

(65.7%) 
11 

(8.2%) 
35 

(26.1%) 

134 
(78.8%)
  
 

Political work     

39 
(60.0%) 

14 
(21.5%) 

12 
(18.5%) 

65 
(38.2%) 

 

Home repair or building, i.e. 
Habitat for Humanity 

79 
(71.8%) 

7 
(6.4%) 

24 
(21.8%) 

110 
(64.7%) 

Response to natural disaster 
inside the US 

49 
(68.1%) 

4 
(5.6%) 

19 
(26.4%) 

72 
(42.4%) 

Response to natural disaster 
outside the US 

57 
(70.4%) 

5 
(6.2%) 

19 
(23.5%) 

81 
(47.6%) 

Ongoing sponsorship of 
children or program outside 
the US 

54 
(67.5%) 

6 
(7.5%) 

20 
(25.0%) 

80 
(47.1%) 

Project involving travel to 
another country 

54 
(54.0%) 

14 
(14.0%) 

32 
(32.0%) 

100 
(58.8%) 
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33. What are the THREE MOST IMPORTANT factors that contribute to SUCCESSFUL 
implementation of service in your school? (Select the three most important factors for 
community service and the three most important reasons for service-learning, if offered.) 
 Community 

Service 
Service- 

Learning 

Service widely supported by school constituents 71 
(41.8%) 

34 
(20.0%) 

Designated service coordinator on staff 72 
(42.4%) 

31 
(18.2%) 

Staff development training or conferences related to service 7 
(4.1%) 

11 
6.5% 

Time provided to plan and/or implement service activities 37 
(21.8% 

35 
(20.6%) 

Strong partnerships with agencies outside the school 77 
(45.3%) 

37 
(21.8%) 

Service projects reinforce academic objectives 3 
(1.8%) 

34 
(20.0%) 

Service attractive to competitive colleges 15 
(8.8%) 

5 
(2.9%) 

Financial support to plan and implement projects 11 
(6.5%) 

4 
(2.4%) 

School location provides access to opportunities 16 
(9.4%) 

10 
(5.9%) 

Logistical support such as transportation 9 
(5.3%) 

1 
(0.6%) 

Adult commitment and leadership  45 
(26.5%) 

39 
(22.9%) 

Student commitment and leadership 79 
(46.5%) 

22 
(12.9%) 

Quality of the projects 20 
(11.8%) 

14 
(8.2%) 

Recognition of adult and student participants 6 
(3.5%) 

2 
(1.2%) 

Strong correlation to school mission 57 
(33.5%) 

37 
(21.8%) 
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34. What are the THREE MOST SIGNIFICANT factors that HINDER successful 
implementation of service in your school? (Select the three most important factors for 
community service and the three most important reasons for service-learning, if offered.) 
 Community 

Service 
Service- 

Learning 

Priorities of the school lie elsewhere 30 
(17.6%) 

20 
(11.8%) 

Lack of interest/support among school constituents 29 
(17.1%) 

31 
(18.2%) 

No coordinator on staff 15 
(8.8%) 

20 
(11.8%) 

Staff members lack effective training 11 
(6.5%) 

25 
(14.7%) 

Lack of time to plan and/or implement service activities 74 
(43.5%) 

62 
(36.5%) 

Lack of established community partnerships 10 
(5.9%) 

4 
(2.4%) 

Service projects not perceived to enhance academic learning 27 
(15.4%) 

31 
(18.2%) 

Competitive colleges indicate little interest in service 3 
(1.8%) 

0 
(0.0%) 

Lack of financial support to plan and implement service activities 11 
(6.5%) 

8 
(4.7%) 

School location limits access to opportunities 16 
(9.4%) 

6 
(3.5%) 

Logistics such as transportation 29 
(17.1%) 

11 
(6.5%) 

Other activities compete for time 114 
(67.1%) 

55 
(32.4%) 

Safety concerns at service locations; liability 8 
(4.7%) 

4 
(2.4%) 

Lack of suitable projects 6 
(3.5%) 

3 
(1.8%) 

Insufficient supervision for student volunteers 15 
(8.8%) 

5 
(2.9%) 

Lack of recognition for adult and student participants 2 
(1.2%) 

3 
(1.8%) 

School mission does not emphasize service 5 
(2.9%) 

3 
(1.8%) 
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Section IV 
Background questions about your school 

Demographic information will allow us to provide a general description of the schools that participated in 
this survey. A list of participating schools will be included in the final report; however, no information 
about individual schools will be linked with descriptions of their programs. Completion of demographic 
information serves as consent to participate in the study of CSEE schools.  
 
35. For what grade levels does this school offer instruction? Please check all that 
apply: 
 Pre-K             75   (44.1%)   4th grade     109   (64.1%)   9th grade 141   (82.9%) 

 Kinder.         105  (61.8%)  5th grade     115  (67.6%)   10th grade 137   (80.6%) 

 1st grade        107  (62.9%)   6th grade    132  (77.6%)  11th grade 137   (80.6%) 

 2nd grade       107  (62.9%)   7th grade    132  (77.6%)  12th grade 138   (81.2%) 

 3rd grade       108  (63.5%)   8th grade     132   (77.6%)  Post Graduate   12     (7.1%) 

36. How many students attend this school? 
 

 200 or fewer   11     (6.5%) 
 201 - 400    42   (24.7%) 
 401 – 600   39   (22.9%) 
 601 – 800   28   (16.5%) 
 801 – 1000   24   (14.1%) 
 More than 1000  26   (15.3%) 

 
37. For how many years have service programs been established in this school? 

 Community 
Service 

Service- 
Learning 

Does not exist 0 
(0.0%) 

24 
(18.3%) 

Less than one 0 
(0.0%) 

9 
(6.9%) 

One to four 3 
(1.8%) 

36 
(27.5%) 

Between four and ten 18 
(10.7%) 

36 
(27.5%) 

More than ten 148 
(87.6%) 

26 
(19.8% 

 
38. How many teachers (full-time and part-time combined) work in this school?  
Range 2 - 400; Average of 160 reporting schools:  91 
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39. Of those teachers, how many will use service-learning as a strategy in their 
classrooms during the current year?  
Range 0 -150; average of 147 reporting schools:  14 
 
40. Does your school mission statement specifically refer to service and/or 
responsibility to the community? 
 

 Yes 121   (73.3%)     No     44   (26.7%) 
41. If you answered Yes to question 40, please type the words or phrase from your 
school mission statement that refer to service and/or responsibility to the 
community. 
 
 
 
 
42. Please select the description that best identifies your school: 

 Day      136   (80.5%) 
 Day (=> 50%) –Boarding (<= 50%)   13     (7.7%) 
 Boarding (=> 50%) –Day (<= 50%)   18   (10.7%) 
 Boarding         2     (1.2%) 

 
43. Please select the appropriate gender descriptor of your student population: 

 Coeducational    137   (80.6%) 
 Boys          7     (4.1%) 
 Girls         22   (12.9%) 
 Gender-designation varies by division     4      (2.4%) 
 

44. If your school has a religious affiliation, please specify here:  
    N = 170 
No religious affiliation or did not answer  109   (64.1%) 
Episcopal        35   (20.6%) 
Catholic        13     (7.6%) 
Quaker           6     (3.5%) 
Christian          2     (1.2%) 
Islamic           1     (0.6%) 
Judeo-Christian         1     (0.6%) 
Moravian          1     (0.6%) 
Presbyterian          1     (0.6%) 
Protestant          1     (0.6%) 
45. Contact information for the person completing this survey. Name, School, 
Position, Address, Email Address and Phone Number 
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Appendix B 
170 School Participants, March 10, 2010 

ALABAMA  
Indian Springs  
  
ARIZONA  
St. Gregory College Preparatory  
  
CALIFORNIA  
All Saints Day Athenian 
Berkeley Hall Bishop’s 
Branson Brentwood 
Center for Early Education Chadwick 
Crossroads Crystal Springs Uplands 
Flintridge Preparatory Hamlin 
Harker John Thomas Dye 
K.D. Burke La Jolla Country Day 
Marin Country Day Marlbrough 
Mayfield Junior Mt. Tamalpais 
Sage Hill St. Margaret’s Episcopal 
St. Paul’s Episcopal Thacher 
Urban School of SF Viewpoint 
Westridge School for Girls Windward 
  
COLORADO  
Kent Denver  
  
CONNECTICUT  
Choate Rosemary Hall Taft 
Westover Wooster 
  
DELAWARE  
Sanford Tatnall 
Wilmington Friends  
  
DISTRICT OF COLUMBIA  
Georgetown Visitation National Presbyterian 
Sidwell Friends  
  
FLORIDA  
Berkeley Preparatory Bolles 
Episcopal High Holy Trinity Episcopal 
Miami Country Day Pine Crest 
Ransom Everglades St. Andrew’s 
St. Mark’s Episcopal Trinity Preparatory 
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GEORGIA  
Atlanta Girls’ Athens Academy 
Galloway Holy Innocents’ 
Lovett Paideia 
Savannah Country Day Westminster 
  
HAWAII  
Holy Nativity ‘Iolani 
Kamehameha, Maui Punahou 
  
ILLINOIS  
Lake Forest Academy North Shore Country Day 
  
INDIANA  
Canterbury Culver Academies 
Park Tudor  
  
KANSAS  
Bishop Seabury Academy  
  
KENTUCKY  
St. Francis High Sayre 
  
LOUISIANA  
Academy of the Sacred Heart Episcopal High 
Isidore Newman Metaire Park Country Day 
St. Martin’s Episcopal St. Paul’s 
  
MARYLAND  
Bryn Mawr Gilman 
Green Acres Gunston Day 
Holton-Arms St. Paul’s 
Woods Academy  
  
MASSACHUSETTS  
Dedham Country Day Deerfield Academy 
Fay Groton 
Hillside Learning Project Elementary 
Milton Academy Newton Country Day 
Phillips Academy, Andover Rivers 
Roxbury Latin Thayer Academy 
  
MICHIGAN  
Greenhills Grosse Pointe Academy 
University Liggett  
MINNESOTA  
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Blake Breck 
Convent of the Visitation Shattuck-St. Mary’s 
  
MISSOURI  
John Burroughs Notre Dame de Sion High 
  
NEW HAMPSHIRE  
Phillips Exeter Academy St. Paul’s 
  
NEW JERSEY  
Doan Academy Dwight-Englewood 
Hudson Pingry 
  
NEW MEXICO  
Bosque  
  
NEW YORK  
Allendale Columbia Brearley School 
Buckley Collegiate 
Convent of the Sacred Heart Emma Willard 
Grace Church Hackley 
Hewitt Marymount 
Masters Portledge 
St. Hilda’s and St. Hughes  
  
NORTH CAROLINA  
Asheville Charlotte Latin 
Greensboro Day Providence Day 
Ravenscroft  
  
OHIO  
Gilmour Academy Hathaway Brown 
Hawken Laurel 
Western Reserve Academy  
  
OKLAHOMA  
Casady  
  
OREGON  
Catlin Gabel Oregon Episcopal 
St. Mary’s  
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PENNSYLVANIA  
Baldwin Episcopal Academy 
George School Moravian Academy  
Newtown Friends Rosemont School of the Holy Child 
Shady Side Academy Valley School of Ligonier 
William Penn Charter Wyoming Seminary 
  
QUEBEC, CANADA  
Lower Canada College  
  
RHODE ISLAND  
Lincoln St. George’s 
  
SOUTH CAROLINA  
Christ Church Episcopal  
  
TENNESSEE  
Harpeth Hall Presbyterian Day 
  
TEXAS  
All Saints’ Episcopal Ft. Worth Country Day 
Good Shepherd Episcopal Greenhill 
Hockaday St. John’s 
St. Mark’s of Texas St. Stephen’s Episcopal 
  
VIRGINIA  
Alexandria Country Day Al Fatih Academy 
Collegiate  
  
WASHINGTON  
Annie Wright Charles Wright 
Lakeside University Prep. 
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Appendix C 

Chi-Square Goodness of Fit Tests Fitting Sample Frequencies (Observed) to CSEE 
Population Frequencies (Expected) 
 Observed Expected χ2(df) p 
     
School size (N = 170)     

200 or fewer 11 19 5.24(5) .388 
201-400 42 46   
401-600 39 35   
601-800 28 26   
801-1000 24 22   
More than 1000 26 22   

     
Day/boarding (N = 169)     

Day 136 136 0.52(3) .915 
Day (=> 50%) –Boarding (<= 50%) 13 15   
Boarding (=> 50%) –Day (<= 50%) 18 16   
Boarding 2 2   

     
Gender (N = 166)     

Coed 137 134 1.57(2) .456 
Boys 7 11   
Girls 22 21   
     

Religious affiliation (N = 170)     
No religious affiliation or did not answer 109 105 3.39(9) .947 
Episcopal 35 40   
Catholic 13 12   
Quaker 6 5   
Christian 2 1   
Islamic 1 1   
Judeo-Christian 1 1   
Moravian 1 1   
Presbyterian 1 3   
Protestant 1 1   
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Appendix D 
Examples of Service-Learning 

Respondents described the service. The researcher categorized subjects and topics. 
 

Subject Topic Description of Service 
SCIENCE   
 Wildlife Advanced Wildlife Biology students worked with local 

veterinarians and university students to track and monitor 
porcupines.  

  After studying about honey bees, second graders wrote letters 
to their State congress to “save the honey bee.”  

 Mammals Students worked at a marine mammal rescue center and cleaned 
beaches. 

  Biology students planned lessons and presented information to 
local middle school students during Brain Awareness Month.  

 Energy 7th grade students completed an energy audit assessing school 
driving habits, energy/fuel consumption, and proposed 
conservation strategies. Following a similar study, another class 
developed a carpooling plan.  

 Water Students completed a water use audit, including plastic bottle 
use. They designed a campaign to replace plastic water bottles 
with aluminum reusable bottles.  

  IB students researched, planned and created a rain garden. They 
maintained it and implemented changes to improve its 
effectiveness.  

  AP Environmental Science students trained with the 
Department of Environmental Protection. Students conducted 
macro-invertebrate surveys in local rivers and streams. An 
Earth Science class partnered with a river clean-up agency. 
Biology classes conducted similar water studies and clean-ups. 
A middle school science class also cleared the surrounding 
area, built trails near and bridges over streams.  

 Wetlands Students cooperated with a local university on wetlands 
conservation, studying how wetlands protect the coastline. 
Students grew plants and transferred them to the local wetland 
areas.  

 Invasive 
species 

Students applied for and received a Healthy Habitat grant. They 
removed invasive weeds from school property, transplanted and 
protected native species. Others reported similar projects, with 
cross-grade levels working together. One school cooperated 
with the National Park Service. Another created PSAs.  
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HISTORY 
SOCIAL 
STUDIES 

  

 Urban and 
social studies 

Urban Education students visited an urban school, 
identified challenges and strategized solutions.  

  Students studied America’s philanthropic tradition to 
address challenges facing urban areas and 
contemporary issues. Each student completed a 
placement in a non-profit organization.  

  Students volunteered at a Community Center. Based 
on their observations, they organized a coat drive. In 
other schools, academic studies about poverty and/or 
homelessness led to numerous clothing and food 
drives.  

  Each student identified a social need and created a 
project to address the need. They created a website 
portfolio to document analysis, planning, 
implementation and evaluation. Elements included: 
project vision, contacts, community description, 
stakeholder analysis, goals, activities, and reflection.  

 Hunger Lower School students read books about hunger. 
Various projects ensued: nutritional studies leading to 
food drives; helping directly or indirectly at food 
banks and/or soup kitchens.  

  “Give up a snack” collection supported an agency, in 
conjunction with an educational program.  

  Bagging beans. Big Brothers/Sisters worked with their 
school Little Brothers/Sisters to bag 1000 pounds of 
beans, four times per year, to meet community needs.  

  Several hunger projects related to the study of 
statistics. Students used statistics to target specific 
needs, such as tailoring food drives to provide local 
children with food in their backpacks for the weekend.  

 Civic 
Responsibility 

All students participated in Getting Involved For 
Tomorrow (GIFT). Each class studied how 
philanthropy and entrepreneurship help communities. 
Each class made a product that was sold at a school 
sale. Items were also collected or donated. Students 
selected a charity to receive proceeds.  

  Foundation Team: Students identified a worthy 
partnership agency. They conducted research and 
wrote grant proposals to a local foundation on behalf 
of the agency. Foundation board members guided 
students in the process. Students also performed 
hands-on service. 

  NAIS Challenge 20/20: NAIS pairs schools in the 
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USA with international schools to work on a global 
challenge of their choice.  

 US History Each class looked at 5 issues: racism, sexism, 
heterosexism, religious intolerance and educational 
inequality. In teams, students studied the issue 
throughout US history then worked with a local 
organization to address the issue as it currently exists.  

ENGLISH 
LANGUAGE 
ARTS 

  

 Personal 
Narrative 

Service Initiative for Ninth Graders (SING). Students 
read and wrote about service, charity and poverty in 
English classes, then performed two days and one 
night of service in the city. Journal assignments 
contributed to a personal narrative project.  

 Summer 
reading 

8th grade students chose summer reading books around 
three issues, including hunger and homelessness. 
Three days during the year were devoted to service 
projects to address the respective issues. 

 English 
“buddies” 

10th grade English students extended and reinforced 
the curriculum by helping local elementary children 
with reading, writing, grammar and literature.  

LANGUAGE   
 Spanish Health 

Fair 
Students created pamphlets and posters, organized the 
fair and invited recent immigrants. Presented 
information in Spanish.  

 Citizenship 
tutoring 

Spanish students studied immigration then partnered 
with immigrants each week to help them prepare for 
the US Citizenship Exam. Students also recorded 
personal histories of their partners.  

 Language 
tutoring 

Students in upper level language classes worked with 
elementary students as Spanish tutors and mentors. 
Other Spanish students provided general tutoring to 
Spanish-speaking children in elementary schools.  

 Spanish 
conversation 

Students visited a local retirement community where 
many residents speak Spanish. Other Spanish students 
worked with seniors to translate documents and help 
complete important forms.  

 ASL skills American Sign Language students applied their skills 
by translating for nearby deaf students. 

 Travel and 
service 

Several schools offered service trips to countries 
where students partnered with local schools or 
agencies to perform service, while enhancing language 
acquisition. Some had school partnerships in the target 
country and used email and/or Skype to maintain 
communication. Various collections occurred in 
conjunction with these partnerships.  
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MATH   
 Geometry Students used geometric daisy wheel constructions to 

make coloring books for children in a shelter.  
 Statistics Several schools used statistics to investigate and 

design projects, such as to address poverty and hunger. 
 Applied math Students used math skills to plan menus and prepare 

meals for up to 45 people at Ronald McDonald House.  
  Students were given a budget of $25 to feed a family 

of four. They integrated nutrition study, supply and 
demand, causes of poverty. Students went to the 
grocery store and put together a food basket to deliver 
to a family (partnering with a social agency).  

ARTS   
 Art  Students learned about art therapy, then worked with 

elementary children in a shelter 
  Students learned about the benefits of art for stroke 

patients. They visited a hospital and painted ceramic 
tiles for a wing.  

  Advanced drawing students learned about mental 
illness. They partnered with adults in a home for 
mentally ill residents. During several visits, they drew 
their “friends,” culminating in presentations of framed 
portraits.  

 Dance and 
theatre 

Students rehearsed performances, learned about the 
needs of a target audience, and performed for them 

 Three 
dimensional 
design 

Studio course students partnered with an agency to 
build furniture for people who had none. 

 Music Music students invited preschoolers to a musical 
instrument “petting zoo” where students shared their 
love of music in a hands-on exchange.  
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Appendix E 
Delphi Advisory Panelists and Respective Affiliations 

 
 

David Streight: Executive Director, Council for Spiritual and Ethical Education 

Ann Saylor: consultant used by CSEE regarding community service and service-learning 

programs, formerly Service Coordinator of Harpeth Hall School  

Dr. Lee Levison: author of the original NAIS study in 1986 that investigated community 

service, currently Headmaster of the Collegiate School 

Carol Iacovelli: Executive Director, Youth Service Hawaii, formerly Service 

Coordinator of Punahou School.  

 


